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This guidance sheet is part of a series of tools developed to sup-
port SDC staff and partners in designing and implementing pro-
jects aiming at financial inclusion. This specific guidance sheet 
introduces the concept and key aspects of financial education. 
It provides guidance on how to tackle financial education in 
the design, implementation, monitoring, and evaluation of SDC 
project interventions.

Financial Education

1. What is financial education? 

Financial education (FE) is the process of building knowledge, 
skills, and attitudes to improve the financial literacy of a person 
so that they can take the right decisions concerning their fi-
nancial resources. It teaches people money management prac-
tices related to earning, spending, saving, borrowing, insur-
ance protection and investing. It aims to increase their ability 
to make financial decisions, to plan, to spend responsibly and 
to manage the challenges associated with life events such as 
job loss for example. 

2. Why is financial education important?

Financial inclusion is relatively low (1.7b are still unbanked4). 
As mentioned above, one of the main constraints for finan-
cial inclusion is insufficient financial education. A lack of fi-
nancial literacy leaves people ill-equipped to make appropri-
ate financial decisions, which can in turn have tremendous 
adverse effects on both personal and, ultimately, global fi-
nancial resilience. As a result, financial literacy is now con-
sidered an essential skill. Targeted FE programmes constitute 
an important element of economic inclusive development. 
Financial literacy is increasing, especially among young peo-
ple, thanks to growing mobile and internet penetration and 
access to digital financial services. The SDC has thus become 
increasingly aware of the importance of ensuring that people 
on low incomes are financially literate.

3. How to plan projects on FE 

The SDC builds on good practices learned through several pro-
jects both by the SDC and by international organisations aiming 
at increasing financial literacy via financial education training.

3.1 FE within a market systems development 
(MSD) approach

The SDC uses the MSD approach when planning a project in 
order to support the development of inclusive, self-sustain-
ing market systems in partner economies, in order to pro-
gressively decrease their dependence on external aid. The 
focus of this approach is to identify and consider underlying 

Key issues

Formal financial inclusion
Research by the World Savings and Retail Banking Insti-
tute (2009)1 indicated that one of the main constraints 
on poor people’s access to the formal financial sector is 
their lack of financial education. Where clients are new 
to formal products, consumer education and financial 
education may be necessary to help poor clients under-
stand products, weigh up the risks of available options, 
and use them to manage household finances more ef-
fectively. It also lowers the risks taken by financial ser-
vices providers as it explains duties and responsibilities 
regarding the use of financial products.

The gender gap
1.7 billion adults lack a bank account. The gender gap 
has not narrowed. It remains unchanged at 9 percentage 
points, and 56% of all unbanked adults are women2. Fo-
cusing on financial education is important to increase fi-
nancial inclusion. It is especially important for women as 
they disproportionately experience poverty, stemming 
from limited opportunities for educational attainment, 
employment outside of the household, asset and land 
ownership, the inheritance of assets, and control over 
their financial futures in general.

Unmet financial needs
Low-income populations have numerous financial 
needs. In 2009 a study3 was conducted revealing that 
poor people have surprisingly sophisticated financial 
lives, saving and borrowing through complex ‘financial 
portfolios’ of formal and informal tools. This means that 
they need sound financial education to manage and un-
derstand a range of financial products and services. 

1  The contribution of financial education to the enlargement of access to finance, (2009) Microsoft Word - 0064.doc (wsbi-esbg.org)
2  The Global Findex Database 2017 Findex full report_chapter2.pdf (worldbank.org)
3  Portfolio of the poor (2009)
4  Financial Inclusion Overview (worldbank.org)

https://www.wsbi-esbg.org/SiteCollectionDocuments/0064.pdf
https://globalfindex.worldbank.org/sites/globalfindex/files/chapters/2017%20Findex%20full%20report_chapter2.pdf
https://www.worldbank.org/en/topic/financialinclusion/overview#1
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causes hindering market systems development and financial 
inclusion, to ensure that FE is addressed from the beginning 
and throughout the project cycle.

As an illustration, the results chain below (see Figure 1) 
shows how FE programmes can be embedded in a market 
systems development approach. It also highlights the overall 
impact of FE on increased income and inclusion. Taking an 
MSD approach to FE, it is crucial to understand the target 
groups and the systemic constraints that cause the low fi-
nancial literacy of these target groups. These aspects are 
further explained in the following sections.

3.2 Understanding the target groups

a. Women
Financial literacy is relevant for anyone who takes decisions 
about money and finances. However, women in particular often 
assume responsibility for household cash management in chal-
lenging circumstances, managing scarce financial resources with 
limited available knowledge. Financial education can prepare 
them to anticipate specific needs and to deal with unexpected 
emergencies without incurring unnecessary debt. 
FE programmes should adopt a gender lens to ensure full inclu-
sion of women and girls while encouraging policy makers and 

 ▶ Review, assess existing offer of FE by FIs to match with demands / targets
 ▶ Support FIs or NBFIs in adapting materials on financial education targeted to HH 
 ▶ Facilitate spreading of info about financial education programs 
 ▶ Further (potential) interventions regarding matching supply and demand of 

financial products and services.
 ▶ Negotiations with Financial Institutions (FIs) and/or non-bank financial 

institutions (NBFI) to sensitize about the business case and identify areas for 
support
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Figure 1 Typical Results Chain for interventions in FE



4. How to implement projects on FE

4.1 Identification of partners and raising 
awareness of the business case  

In order to foster sustainable provision of FE, projects may partner 
with local financial sector actors such as NBFIs, banks, coopera-
tives and microfinance entities. These types of entities are neutral 
and have a clear business case to promote financial education so 
that women and men can access financial products and servic-
es in line with the demand and needs. In addition to their core 
credit products, financial institutions serving the poor could offer 
financial education alongside a range of savings, insurance and 
credit options. Bundling these products into one packaged sale is 
a cost-effective distribution strategy and a risk mitigation meas-
ure. A practical example is given in the following box:

Good practices on delivery and learning 
methodology – an example6

In Central America, the SDC supported FE through 
PROMIFIN between 2003 and 2013.  Its FE programme 
was delivered to 10 Latin-American countries  through 
microfinance networks, public financial institutions, 
bank regulatory commissions, microfinance institu-
tions, credit unions, press, specialised radio and TV pro-
grammes. PROMIFIN designed a FE board game allow-
ing households to learn by playing a ‘monopoly-type 
game’ which simulated real life financial situations and 
decisions. The game helped the participants to learn 
how money decisions impacted their results.

In 2018 a study  was conducted to identify the results 
of the programme, which revealed important changes: 
increased savings through reduction of unnecessary ex-
penses and increased involvement of family members in 
financial decisions. 

Two types of project intervention typically support these part-
ners. Firstly, projects may draw actors’ attention to the fact 
that they have a business interest in engaging in financial edu-
cation by demonstrating the potential for growth. This aware-
ness-raising process requires the development of sharing and 
socialisation events with the presence of the various actors 
identified in each sector and territory. Secondly, projects may 
support partners in designing good quality, inclusive FE pro-
grammes – this is further explained in the following section. 
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5  Financial Literacy for Migrant Workers and their Families in Sri Lanka.pdf (helvetas.org)
6  Transforming the Lives of the Poor through Financial Education - Case Study no18 (shareweb.ch)

stakeholders to acknowledge the need to address gender 
differences in financial literacy and to start developing tar-
geted financial education initiatives addressing the needs of 
women and girls.

b. Children
Studies show that financial skills that are ac¬quired early in life 
may translate into sound financial behaviour in later years. How-
ever, financial awareness among the young is low. The recom-
mendation from experience is to invest in children as young as 
10; this is where there is greater potential for intergenerational 
poverty reduction and women’s economic empowerment.

c. Migrants and their families5 
While remittances in general contribute significantly to low-in-
come economies, the majority of migrant workers and their 
families, especially those from rural areas, do not manage to lift 
themselves out of poverty. One of the prevalent reasons is that 
they have not used their remittances for the desired purpose, 
but rather for unproductive expenses. Therefore, sound finan-
cial literacy including setting financial goals and planning for 
future expenses and savings has the potential to help migrants 
and their families to jointly work towards a common goal and 
sustainably improve their livelihoods. While the migrant is hard 
at work far away for the sake of their family, financial educa-
tion allows the members left behind to support the migrant in 
meeting shared household objectives.

3.3 Analysis of constraints

It is important to analyse the constraints in the financial sys-
tems related to FE particularly. These include lack of access to 
basic education for women especially, owing to social norms. 
One way to proceed is to map relevant actors and identify 
existing financial opportunities and needs among the target 
groups, and determine what they would have to do to gain 
further financial inclusion. Drawing on the market system 
analysis undertaken within the MSD approach, project imple-
menters engage with local system actors who are (or may be) 
motivated and have the capacity to provide FE in the long run. 
The identification and implementation of such partnerships is 
explained further in the following section.  

https://www.helvetas.org/Publications-PDFs/Asia/Sri-Lanka/Financial%20Literacy%20for%20Migrant%20Workers%20and%20their%20Families%20in%20Sri%20Lanka.pdf


EDUFINA – A financial education pro-
gramme providing education on financial 
and insurance mechanisms

Inclusive Insurance and Life without Violence, two Swiss-
backed cooperation projects implemented by the PROFIN 
Foundation and Solidar Switzerland, launched an innova-
tive financial and insurance education programme which 
uses new information and communication technologies 
(ICT) as an interactive tool to economically and technolog-
ically empower women in vulnerable situations and help 
reduce gender-based violence in Bolivia.

An application was developed in which fictional characters 
provide easy-to-understand information through playful 
interactive animations in six interconnected modules. The 
modules focus on topics such as women’s rights, micro 
insurance as a protection mechanism for oneself and the 
family, the importance of preparing a budget, the benefit 
of formal savings, the usefulness of credit, and rights and 
financial obligations.

The EDUFINA app is available from the Play Store and 
works without an internet connection.

4.2 Support design, development or improve-
ment of FE programmes 

When projects support the design of FE programmes in collabora-
tion with local system actors, the programmes should emphasise 
the building of capacities and skills in the following areas:

Controlling expenses
Participants in FE training are taught about budgeting. A budget 
is a spending plan which helps to manage and control expenses. 
It is an essential tool for handling finances by controlling the fam-
ily’s expenditure so that there is enough money for paying bills 
now and in the future. It is ultimately a tool for effective saving 
and for achieving specific financial goals.

Savings
Participants are taught that savings unlock wealth potential when 
an amount of unspent income is put aside for later use. They 
are also taught that savings are crucial to 1) ensure money is 
available to pay for daily needs, 2) have money for emergencies, 
3) increase future spending capacity, and 4) accumulate capital 
for investment.

Credit
Participants are taught how to borrow responsibly, taking into 
consideration two critical questions: When is borrowing a good 
idea? And when should borrowing be avoided?
It can be a good idea to borrow if your finances are healthy and 
you need additional funds for investments e.g., to expand a busi-
ness or acquire productive assets. If you are in a critical financial 
situation, taking out a loan to cover unproductive needs is risky 
and could lead to over indebtedness. 

To ensure that people borrow responsibly, prospective borrowers 
must receive a proper explanation of the object of the loan and 
its terms and conditions (amount, interest rate, repayments, fees 
etc.). Understanding the loan’s terms is critical to avoid delinquen-
cy and/or repayment default. It is primordial that beneficiaries/
credit clients: 1) commit to use the loan for its intended purpose, 
2) prioritise loan repayment, 3) maintain communication with the 
lender in case of a missed payment, and 4) do not borrow to 
repay another loan.

Insurance
The concept of insurance is a bit more complex, so financial ed-
ucation plays an important role in helping participants to make 
appropriate choices with respect to insurance. In many coun-
tries, consumers have a low level of awareness of their risk ex-
posure, do not sufficiently understand the concept of insurance 
and strongly distrust insurance service providers and products, 
largely due to the intangible nature of insurance products.

Insurance education serves a dual purpose. It helps raise 
awareness of risks and create realistic expectations of how 
insurance can help cover those risks. In addition, it helps de-
velop the knowledge, skills and confidence that individuals 
need to adopt proactive and responsible behaviour regarding 
their risk exposure.

A discussion of insurance terms and descriptions of the fea-
tures of different types of insurance can enable participants to 
understand and determine which insurance products would be 
appropriate for their individual situation.
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7  EDUFINA: Iniciativas - Fundación PROFIN (fundacion-profin.org)

https://www.shareweb.ch/site/EI/Documents/FSD/FSD%20Case%20Studies/FSD%20Case%20Study%2018%20Promifin%20Bolivia%202018.pdf
https://fundacion-profin.org/iniciativas/#edufina


5. How to monitor and measure the results  
of FE projects 

In order to assess the changes which result from project inter-
ventions, the following are key considerations for monitoring 
and evaluation throughout the project cycle:

 ▶ Develop intervention results chains that include expected 
results in terms of FE explicitly (see figure 1 for an illustra-
tion of a typical results chain in FE). 

 ▶ Ensure inclusion of indicators specific to FE (e.g. number 
of participants (m/f) in FE programmes, number of new 
clients (m/f) of financial institutions as a result of partic-
ipation in FE trainings etc.), establish a baseline and set 
targets.  

 ▶ Use communication for development as an important tool 
to support the FE process.
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